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Abstract: A task is a piece of classroom work that involves learners in comprehending, manipulating, 
producing, or interacting in the target language which is focused on mobilizing their grammatical knowledge in 
order to express and convey meaning rather than to manipulate form. Delivering tasks to the students might be a
challenge for the teacher. Therefore, this study is aimed to discover whether the clarity of the teacher in 
delivering tasks can influence the students in understanding and accomplishing the tasks. This article belongs to 
a case study conducted at English Education Department in a university in Yogyakarta. The participants are one 
native English teacher and thirteen students at the third semester of their study. In collecting the data, interview, 
observation, and document analysis were used. The data were analysed by using grounded theory. Based on the 
findings, it can be concluded that the teacher delivers the tasks by using spoken and written ways two up three 
times using English, the students understand the tasks by listening the spoken instructions and get deep 
understanding from the written instructions on the handout, and the students accomplish the tasks by following 
the instructions from the teacher.
Keywords: learning tasks, speaking ability, a case study
Introduction
Meng & Cheng (2010) states that one way to push the learners to engage in practicing communicative 
competence is using communicative tasks. Delivering tasks to the students might be a challenge for the teacher. 
He or she should make sure that their tasks are delivered successfully to the students. Thus, there are some 
reasons underlying the selection of implementation of task in the speaking class in this research. First, It is clear 
that the ability to speak in English is a priority for many second-language or foreign language learners (Richards, 
2008: 19). 
Second, it relates to the issues that may appear in the implementation of tasks in teaching speaking. It is 
about the clarity of the teacher in giving instruction of tasks. Ellis cited in Hinkel (2005: 725) states “instruction 
plays a major role in both foreign and second language learning”. Another problem might happen when there is 
misunderstanding between the teachers and the students. When there is different interpretation on the 
instructions given by the teachers and the instructions received by the students, there is a possibility that the 
students may not be able to accomplish the tasks successfully. Pollard (2008: 11) elaborates:
“The success of various stages of your lesson will depend upon your ability to give clear instructions. If the 
students understand your instructions, they will carry out the task as you had planned. If instructions are 
misunderstood, students will not do the right thing. If you realize in time, you can give your instructions 
again; but if you only notice this at the end of the activity, some students will have done the wrong thing.”
The last, it refers to the advantages of using communicative tasks to teach speaking. Patel & Jain (2008: 
105) identify that oral work enables the students to speak very effectively and to master on communicative skill; 
develops good speech, good pronunciation, speak correct sentence and effective vocabulary ; helps the students 
to improve their spelling mistake; enables the students to understand how to speak and how to use stress, 
intonation, and articulation in speech.       
Regarding to the background above, the objectives of the study are to explore the ways of the teacher 
when giving tasks to the students in the speaking class, the language and the frequency ;the ways of the students 
in perceiving the tasks from the teacher during speaking individually and in group and the ways the students 
accomplish the tasks in the speaking class.
There are some definitions of speaking. Harmer (2001: 269) defines speaking as the ability to speak 
fluently presupposes not only knowledge of language features, but also the ability to process information and 
language ‘on the spot’. Spratt, Pulverness, and Williams (2005: 34) argue that speaking is expressing meaning to 
other people by using speech. Bailey cited in Nunan (2003: 48) says that speaking is the process of producing 
systematic verbal utterances to convey meaning. Speaking is essentially a collaborative and interactive process in 
which there are exchanges of comments, interrupting, disagree with or extending what is said (Cole et.al, 2007: 
12). Turk (2003: 9) defines speaking as the direct route from one mind to another, and is the way we usually 
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choose when we want to ask a question, or give an explanation. From the definitions above, it can be concluded
that speaking is the process of either expressing meaning or getting information between two or more people 
both using verbal and non-verbal language fluently and accurately to build communication among them in a 
certain occasion. 
Brown (2004: 142-143) describes that the micro-skills of speaking refer to producing the smaller 
chunks of language such as phonemes, morphemes, words, collocations, and phrasal units. Meanwhile, the 
macro-skills imply the speaker’s focus on the larger elements such as fluency, discourse, function, style, 
cohesion, nonverbal communication, and strategic options. There are six types of speaking performance. They 
are imitative, intensive, responsive, transactional, interpersonal, and extensive (Brown, 2001: 271-274; Brown, 
2004: 141-142). 
Ellis (2003: 16) defines a task clearly as follow:
“A task is a work plan that requires learners to process language pragmatically in order to achieve an 
outcome that can be evaluated in terms of whether the correct or appropriate propositional content has been 
conveyed. To this end, it requires them to give primary attention to meaning and to make use of their own 
linguistic resource, although the design of the task may predispose them to choose particular forms. A task is 
intended to result in language use that bears a resemblance, direct or indirect, to the way language is used in 
the real world. Like other language activities, a task can engage productive or receptive, and oral or written 
skills, and also various cognitive processes.”
Long cited in Estaire and Zanon (2003: 14) defines a task as a piece of classroom work which has a 
structure consisting of a specified working procedure, appropriate data or materials, a communicative purpose, 
and a concrete outcome. According to Willis (1996: 23) and Ur (2009: 123-124), tasks are activities where the 
target language is used by the language for a communicative purpose (goal) in order to achieve an outcome. 
Skehan (1998: 268) cited in Knapp, Seidlhofer, and Widdowson (2009: 353) proposes that a task is an activity in 
which it includes some criteria i.e. meaning is primary, there is a goal, the activity is outcome-evaluated, and 
there is a real-world relationship. A task is an activity that has a non-linguistic purpose or goal with a clear 
outcome and that uses any or all of the four language skills in its accomplishment by conveying meaning in a 
way that reflects real-world language use (Edwards and Willis, 2005: 18-19). In conclusion, a task is an activity 
that consists of work plan and has a clear goal, allowing the students to comprehend, manipulate, and convey 
meaning using the target language concerning with specific language functions so that they are aware of what 
they are doing in the classroom, they can practice it and use it in the daily life. 
A task is made up from six components (Nunan, 2004: 41). They are the goals, input, procedure 
(activities), teachers’ role, learners’ role, and setting. There are various types of task that can be used in teaching 
speaking. Richards (2006: 31) classifies the task types in terms of the pedagogical tasks and real-world tasks. 
Prabhu cited in Larsen & Freeman (2003: 148-149) divides the types of tasks into three i.e. an information-gap 
activity, an opinion-gap activity, and a reasoning-gap activity. Thornbury (2005: 79-110) explains the types of 
tasks in speaking into communicative tasks and autonomy tasks. The use of tasks in language teaching gives 
advantages. The advantages of using tasks are the students can encourage themselves to reflect on language and 
learning, to stimulate genuine communication between them, to reflect attitude on the part of them, and to 
increase attention to be independent learners (Nunan, 2001: 82-83). 
Research Method
This research was carried out in English Education Department, Faculty of Teacher Training and 
Education Science, in a university in Yogyakarta rom November 2013 to December 2013. The research is a 
qualitative research in the form of a case study. By doing this study, the researcher intentionally want to cover 
the contextual conditions which are highly relevant to the phenomenon under this study, to discover meaning, to 
investigate processes, and to gain insight into and in-depth understanding of an individual, group, and situation 
(Lodico, Spaulding, and Voegtle, 2010: 156).
The respondents of this study were one native English teacher and thirteen college students of English 
Education Department in a university in Yogyakarta which were involved in the speaking class. The respondents 
were chosen based on the purpose of this study. Vanderstoep & Johnston (2009: 187) elaborates that the use of 
purposive sampling is to choose the people based on the particular attribute and to arbitrarily include equal 
representation of groups that may not be equally represented in society.In this study, the documents chosen were 
syllabus, materials used by the teacher, and students’ scores. In gaining the data, the researcher used interview, 
observation, and document analysis.
In doing this research, there were some strategies used to obtain the trustworthiness and credibility of 
the data. From eight strategies proposed by Creswell (2007: 177-178), the researcher only used three of them. 
They were triangulation, using rich and thick description, and clarifying the bias. The data were analysed by 
using analytic strategy which is proposed by Yin (2003: 109). Since this study is aimed to extend from the ideas 
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of the research questions to the production of the report on results in the form of description and explanation of 
the social phenomenon investigated, it focuses on the use of grounded theory in analysing the data (Flick, 
Kardorff, and Steinke, 2004: 270). 
Findings and Discussion
The findings of the research are presented into three issues. First, the teacher believed a task, especially 
in speaking, is an oral activity the students deal with in which there is an outcome afterwards. Then, he admitted 
that his roles are as a model of the language use, facilitator, and guidance. Next, it is found that the teacher gives 
the instruction of the task up to three times. Mostly, he uses English in delivering the task instruction. If he 
thinks there are some students are difficult to understand certain words, he uses Indonesian. 
Second, some students perceive task is a work plan to understand the materials being learned, facilitate 
them to enlarge the knowledge and keep motivation in learning. Others said that it is assignment done to fulfil 
the duty and measure their ability on certain skill. Then, it is found that to understand the teacher’s task 
instruction, most of the students listen carefully to the teacher, catch words they know, read the written 
instruction on the handout, and pay attention to the mimic. Almost all students understand the instruction given 
by the teacher by having discussion with their friends in the group. 
The last, it concerns the ways the students accomplish the task from the teacher. It is seen from the data 
that the students tend to do based on the kind of task given by the teacher whether it is individual or group task. 
Also, following the steps in the handout helps them in completing the task. Next, most of the students revealed 
that what they have already done so far is in accordance with the teacher expectation. 
Based on the research findings, there are three propositions that are shaped by the researcher, as 
follows: 
1. The teacher believes that he has delivered the tasks maximally, but not all the students are able to understand 
the tasks because of the lack of the students’ concentration, their background condition, their lack of 
confidence, their lack of English knowledge, the teacher’s pronunciation, and the noise of the class.
From the data gathered, it is found that the teacher uses both spoken and written instruction when 
delivering the task. Ur (2009: 16) argues that instruction becomes the crucial aspect in teaching. In relation to 
spoken instruction, the teacher gives the instruction two up to three times for the main task of the day. It is in 
accordance with Ur (2009: 17) who said that it is better to give the instruction more than once. Subsequently, the 
use of full English in the classroom, especially foreign language classroom will make the students accustomed to 
listening English words (Davies, 2002: 7). Additionally, as it is mention earlier the teacher is native speaker of 
English, so this can be very beneficial exposures for the students. Having regular contact to native speakers gives 
advantages for the students. James (2007: 68) states that one of the advantages that the learners can get for 
having contact to native speaker is providing the learners with accurate pattern of language frequently.
The teacher also delivers the task through written instruction on the board. This is the same as what is 
said by Foley (2007: 187) that “writing the simplest instructions for the daily lesson on the board can save the 
teacher from having to say the same thing over and over”. Written instruction is also given by distributing the 
handout. Distributing handout in every meeting gives advantages for the students. Light, Cox, and Calkins 
(2009: 94) argue that “carefully crafted handouts that contain key ideas, concepts, problems, examples and 
references and which go beyond what has been covered will enable students to take away additional resources 
which support their learning and enable them to strenghthen their understanding and application of complex 
ideas”.                                                                                     
Additionally, comprehending instruction of tasks is not quite easy for the students; especially the 
teacher is a native speaker of English. Although some students stated that different interpretation rarely happens, 
in fact, some students reveal that they do not always successfully attain in comprehending instruction from the 
teacher. Sometimes, they found that they have different interpretation of the task with the teacher. The teacher 
also admitted that sometimes, although he thinks he has explained the instruction clearly, there is still 
disconnection between the instruction and the students’ comprehension. In other words, the amounts of input do 
not merely go along with the intake. 
2. The students’ perception of tasks given by the teacher is changeable because of the influence of other 
students.
As it is mentioned earlier, the teacher in this class is a native speaker. Furthermore, he always uses 
English as the medium either to deliver tasks to the students or explain the concepts and information. Based on 
the findings, it is found the teacher delivers the tasks through spoken and written instruction. Some students 
reveal that they understand the task instruction by listening carefully to what the teacher say. Longman and 
Atkinson (1995: 131) state, “listening is hearing with thoughtful attention”. Other students responded that they 
comprehend the instruction by listening carefully and try to catch the words they have known to get the 
important points. It means, the students use words as the input to understanding the message (Richard, 2008: 4).   
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There are also students who reach the deep comprehension from the written instruction in the handout. 
When the students deal with written instruction, it means that they involve reading as a part of comprehending 
the instruction. Johnson (2008: 110) says that comprehension in retrieving information can be achieved through 
the use of strategies in reading. Moreover, using mimic or gesture can be one of teacher’s ways in supporting 
spoken words he uttered. Davies (2002: 82) states that gesture or mime can help the learners to understand what 
the teacher says. Besides, it helps the students to catch the important points (Paterson, 2005: 54). Indeed, the use 
of non-verbal language in the teacher’s instruction helps the students in comprehending the instruction.
However, the data reveal that when the students have done many ways in understanding the task, but 
they still do not be able to catch the intention of the teacher, they ask other friends. In fact, this causes changes 
on the students’ understanding themselves. Sometimes, they tend to follow their friends’ understanding rather 
than their own understanding. Whereas, they also sometimes found that their own understanding was right and 
their friends’ understanding occasionally was not suitable with the teacher’s intention. 
Every student in the group shares and communicates their understanding of the task instruction. It 
means that there are different perceptions of instructions given by the teacher in the group. This also might 
arouse changes on each student’ understanding of the task. As it is group tasks, therefore, the students should 
make an agreement on comprehending the instruction so that the students in the group are able to accomplish the 
task successfully. That is in line with Nation and Newton (2009: 99) who state that making an agreement is one 
of the reasons to have negotiation. Indeed negotiation happens among the students. 
3. The students’ perception of the tasks given by the teacher is not fully reflected in their accomplishment and 
achievement of the tasks themselves because of the students’ understanding on the instruction itself, 
motivation, vocabulary mastery, a little attention to the teacher’s explanation, lack of confidence, mood, 
detail criteria given by the teacher, the students’ feeling of duty, and disturbance from others.
The research findings show that the students fulfil the teacher’s task based on whether individual or 
group task. The students said that they rely both on the teacher’s spoken and written instruction when they 
accomplish the task. They follow the detail instructions given by the teacher. Also, they state that detail written 
instruction contained in the handout help them in completing the task. Turk (2003: 44) supports it by saying that 
transferring the information from one person to another cannot only be done by spoken words, but rather than 
through paper which contain detail information.
Most of students have discussion with their friends or peers although they deal with individual task. 
Another thing found in the data is that since the students deal with public speaking tasks, in which the students 
have to deliver formal speech, they always prepare it by writing down first what they would say when they 
perform. This idea is in line with Bernhardt (2010: 8) who says “older learners might need to write the language
down on paper before they try to speak it in a more public setting”.  
The students’ accomplishment in the task cannot be separated to the teacher’s expectation. The findings 
reveal that most of the students said what they have already done on task is in accordance with the teacher’s 
expectation. The data show there are some factors that influence the students in accomplishing the task. First, it 
relates to the students’ understanding on the instruction. It can be said that the instructions plays important role 
on the students’ accomplishment on task (Rosenshine, 2010: 20). The next factor is the students’ motivation. In 
this case, motivation becomes crucial on the students’ performance (Dai and Sternberg, 2004: 44). Furthermore, 
the students admitted that the lack of vocabulary also affects the students in accomplishing the task. It is 
confronted by Thornbury (2002: 1-2) that the lack of vocabulary makes the students difficult either in receiving 
or producing the language. The fourth factor is a little attention from the students to the teacher’s instruction. 
Next, the students said that sometimes they lack of confidence. For instance, when they are doing the task, they 
see others’ work. Nunan (2004: 120) said the same thing that students’ confidence can be one of the factors 
coming from the students in processing and producing language. The sixth factor is detail criteria given by the 
teacher in accomplishing the task influence them in completing the task. Nunan (2004: 122) says it as 
complexity factors in which the students should follow the steps and criteria given to accomplish the task. 
Moreover, some students feel that accomplishing the task is a duty as the nature of the students is learning. The 
last factor relates to the disturbance from others.
Conclusion, Implication, and Suggestion
Based on the the findings of the research, there are three points that can be concluded. First, the teacher 
have delivered the task clearly using spoken and written ways, two until three times using full English. Second, 
the students understand the task by listening to spoken instruction, catching words to get the important points, 
getting the deep understanding by reading the written instruction on the handout, sharing their ideas, and 
discussing together to make an agreement of the task. Third, the data reveal that the students follow both spoken 
and written instruction in accomplishing the task from the teacher.
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The first conclusion implies that the teacher should deliver a task clearly and comprehensibly because
the students’ understanding of the task has great contribution to their accomplishment in the task itself. The 
second conclusion implies that the way the students perceive the task from the teacher is different one another. 
Every student has his or her own characteristic in learning, especially in comprehending the instructions. 
Therefore, the teacher should consider the students’ diversity in the classroom. The last conclusion implies that 
during the time when the students are accomplishing the task, the teacher should monitor the students’ work. 
The results of this study suggest that the teacher should considers some aspects when he delivers tasks 
to the students such as his pronunciation since he is a native speaker of English, distributing handout after giving 
spoken instruction to get full attention from the students, considering the choice of words when delivering the 
task since every student come from different background knowledge. Next, it is suggested that the students 
should be reminded that paying attention to the teacher’s explanation on tasks is important for their 
accomplishment on those tasks. The last, further researchers are suggested to conduct research more on the 
important issues of implementation of tasks in language teaching such as focusing on the specific tasks given by 
the students to get the clearer picture of delivering the tasks to the students.  
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